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INTRODUCTION
· Student engagement with school and learning is a developmental process
· to develop the skills, competencies, and values 
· necessary for 
· school completion 
· successful transition into adulthood
· a protective factor that helps students 
· deal with difficulties and obstacles 
· bounce back from setbacks and failures
· constructively reengage with challenging academic tasks (Skinner & Pitzer, 2012)
· Engagement: a locus of interventions across academic, behavioral, and social-emotional domains 
· malleable and responsive to changes in contextual factors (Appleton, Christenson, & Furlong, 2008; Christenson et al., 2012; Skinner & Pitzer, 2012). 
WHAT IS ENGAGMENT
· multidimensional 
· three dimensions—behavioral, emotional/affective, and cognitive engagement (Fredricks et al., 2004)
· behavioral engagement 
· conduct
· involvement in learning
· attendance
· participation in school-related activities
· Emotional/Affective engagement 
· reactions 
· relationships 
· connectedness (Appleton et al., 2008; Fredricks et al., 2004; Reschly & Christenson, 2012). 
· Cognitive engagement 
· self-regulated learning
· perceived relevance of schoolwork
· use of deep learning strategies
· exerting the necessary cognitive strategies for the comprehension of complex ideas (Fredricks etal.,2004; Wang,Fredricks, Ye,Hofkens,&Schall, 2016). 
· Many scholars have added a fourth component, either: 
· academic (Appleton, Christenson, Kim, & Reschly, 2006; Appleton et al., 2008; Christenson et al., 2008), 
· social engagement (Finn & Zimmer, 2012; Fredricks et al., 2016), or 
· agentic engagement (Reeve, 2013). 

IMPORTANCE OF ENGAGEMENT IN RESEARCH, POLICY, AND PRACTICE
· Linked to indicators of 
· academic adjustment and 
· positive youth development. 
· Engagement is predictive of 
· higher grades
· achievement test scores
· academic aspirations
· school completion (Akey, 2006; Fredricks et al., 2004; Ladd & Dinella, 2009; Wang & Holcombe, 2010)
· college attendance and persistence (Fraysier, Reschly, & Appleton, 2017)
· Engagement is correlated with favorable mental health outcomes 
· lower levels of depression (Li & Lerner, 2011)
· suicidal thoughts and behaviors (Marraccini & Brier, 2017)
· higher life satisfaction (Lewis, Huebner, Malone, & Valois, 2011)
· Engagement is a protective factor 
· buffer students from risky behaviors
· substance use, 
· delinquency, and 
· problem behaviors (Henry, Knight,&Thornberry,2012;Li& Lerner, 2011; Wang & Fredricks, 2014)
· Engagement and indicators of adjustment may be reciprocal and mutually reinforcing
· (Hughes,Luo,Kwok, &Loyd, 2008;Wang&Fredricks, 2014)
· engagement is associated with more favorable academic achievement and lower risk behavior
· lead to higher engagement over time
· Disengagement leads to higher risky behavior
· exacerbate students’ alienation from school and eventually can influence the decision to drop out of school (Wang & Fredricks, 2014)
· Engagement is a meta-construct 
· personal-centered analytic approaches 
· identified students who show varying patterns of behavioral, emotional/affective, and cognitive engagement
· Wang and Peck (2013)
·  identified a group of emotionally disengaged students (high on behavioral and cognitive engagement, but low on emotional engagement) 
· who had comparable achievement and dropout rates to students who were high on all three dimensions of engagement but had a greater risk of poor mental health. 
· high on behavioral engagement, but low on cognitive and emotional/affective engagement (Connor & Pope, 2013; Fredricks, 2014)
· These students are just going through the motions or “doing school” but are bored, stressed out, more likely to cheat, and report that they don’t actually learn or retain the material (Connor & Pope, 2013; Pope, 2001). 
· Policy implications
· Students will need to be behaviorally, emotionally/ affectively, and cognitively engaged to meet the new educational standards 
· critical thinking skills, 
· analysis and reasoning, 
· solving real-world problems, and 
· written and oral communication (Common Core Standards Initiative, 2017; National Research Council, 2012). 
· Identify students who are struggling  
· to direct students to appropriate interventions (Balfanz, Herzog, & MacIever, 2007; Heppen & Bowles Therriault, 2008)
· indicators of behavioral engagement 
· and are less likely to include students’ cognitive and affective engagement
· Data (i.e., attendance, suspension, and chronic absenteeism) as a measure of the nonacademic indicator as part of their new Every Student Succeeds Act (ESSA) accountability plans (Hammond et al., 2016; Klein, 2017). 
· Engagement is compulsory for the practitioners 
· essential to learning 
· describes the conditions in many of their classrooms and schools (Finn & Zimmer, 2012; Fredricks et al., 2016; National Research Council, 2004). 
· Disengagement 
· one of the biggest stressors 
· teacher burnout (Chang, 2009; Fredricks, 2014)
· Disruptive behavior 
· consume a large amount of instructional time (Walker, Ramsey, & Gresham, 2004)
· Engaged students makes teaching easier and has been found to make it more intrinsically rewarding (Frenzel, Goetz, Lu ̈ dtke, Pekrun, & Sutton, 2009). 
· Engagement begets greater engagement
· feedback and support from the environment that promotes greater engagement (Reschly, 2010)
· High-quality instruction is assumed to improve educational outcomes 
· influences students to engage in ways that support their learning
· Studying engagement can 
· to identify the features of educational settings that shape student outcomes 
· to understand how to monitor effective implementation
· Evidence shows that engagement is 
· malleable and 
· a key cornerstone of many prevention and intervention efforts, 
· especially at the secondary school level (Christenson et al., 2008; National Research Council, 2004)
· Engagement is an explanatory variable for 
· achievement, 
· deep learning, and 
· school completion 
· intervention and prevention strategies 
· demographic variables are not realistic or practical targets for interventions (Christenson et al., 2008; Reschly & Christenson, 2012)
· Indicators of engagement (attendance, participation, school connectedness, use of deep learning strategies) are increased by making changes to contextual factors in the school, family, and community (Christenson et al., 2012; Fredricks et al., 2004). 






























